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Questions for Creativity: A Guide
By Raymond Veon (Includes excerpts from his text, Understanding Creativity: A Cognitive Approach)
Note: The goal of asking questions is dependent on purpose and timing – a single question can operate in different ways at different times  and in different arts subjects
Five Core Questions for Creativity Development:
1) What more can you do? 
2) How did you take a chance?
3) What can you connect it to? (What more can you add?)
4) What is another way of doing it? Can it be better?
5) Are you letting your personality come through?
Questions for Creativity
Risk and Reframe: Stage 1 Questions
· What processes can be adapted? 
· What ideas or parts can be combined?
· Can I combine or recombine its parts’ purposes?
· Can I combine or merge it with other objects? 
· What materials could be combined?
· What else can it be used for?
· Can it be used by people other than those it was originally intended for? 
· How would a child use it? An older person?
· How would people with different disabilities use it?
· Can I transpose positives and negatives?
· Should I turn it around? Up instead of down? Down instead of up?
· What if I consider it backwards?
· What if I try doing the exact opposite of what I originally intended?
· What ideas were running through your head?
· What images, sounds, movements went through you mind? 
Question and Connect: Stage 2 Questions
Which is more important and why? How can you tell which is better, good, more important? Given your situation, which works best? If you could change the situation, what would work best? What principles of composition, unity, etc. are you using? Can you use alternative strategies? 	
Using your judgment, feelings, aesthetic responses, intuition, etc., what doesn’t fit? What is out of place? Does it belong somewhere else? Does it need to be changed or deleted?
Which sets of reasons apply? What is the best way to think about this? What kind of person could solve this problem best? What discipline or subject could help illuminate, expand, or solve the problem best? Who would you go to for the best answer—how do you think they would make a decision? Can you apply their decision making process on your own? How can you decide what is most important? What musicians/artists have faced similar problems? How did they solve them? Why did they solve them that way? What do you think was most important to them? Could their way of solving these problems help you, or is your situation, goal, or intent different?  
What are the implications if Option A is the most important consideration? Option B? What is the difference between the two? What does this judgment imply? What does an alternate judgment imply? Which do you prefer?
How can you decide if this is the best solution? Come up with variations and determine the best solution.
Creative Stance: Stage 3 Questions
In Stage 3 is centered on the student’s ability to:
· Reflect
· Recognize patterns in past and current work
· Independently formulate objectives
· Choose working methods 
· Orchestrate previous skills and learning
· Revise and adjust objectives and working methods
· Make independent decisions
· Complete a coherent body of work
· Write a summative musician’s/artist’s statement*

Does the past offer any lessons with similar ideas?
· When did your own personality come out? 
· Was there a moment that you took ownership and allowed your own ideas to take control?
· What were you aiming for? 
· What is the unique process you went through?
· With unlimited resources, what kind of work would you do? What do you want people to understand or experience most through your work? What do you want to understand or experience most? What unusual or surprising thoughts and insights have come to you while working? Is there something that you haven’t been able to capture yet in your work? Do you feel that your medium or working methods sometimes hinder what you really want to say?
· List the characteristics of your work. What occurs over and over again? If we changed  _____________<FILL IN BLANK WITH ASPECT OF STUDENT’S WORK> would everything change—would it still be “your work”? What can be altered without changing the essence of your work?
· What do you enjoy most and keep coming back to? What keeps you “fired up” the most in your work?
· Pretend that you have one chance to create or say something vital to the world. What would it be? If there was something only you—and no one else--could create, what would it be like? Even if it is only a vague or ambiguous feeling, do your best to describe it in broad, general terms.
· What were you feeling when…? What was going through your mind when…? What drives or excites you? How might this relate to your future work?
· Imagine you are with a group of friends or family members. What are the ideas, comments, insights, or actions you contribute to the group that no one else does?
· What are you best at? What seems like second nature? Do you have a unique way of going about it? Is there a material or instrument that helps you think in ways that nothing else does?
· Why is it important to do it this way instead of that way?
· Think big. If there were no or only a few limitations, what would you really want to do? What kinds of things would you need to know in order to accomplish it?
· What are the options? What areas are unclear? Who or what could help make it clearer? Even if you are not sure which elements you want to use, are there any that you know you don’t? Why?
· **Pick what feels right and use it as a starting point. What do you expect will happen? What do you want to keep the same, and which things do you want to play around with until they are just right? What would it be like in a perfect world? What would its opposite be like? Is there something you can think of that is almost like it? 
· Is it important that your work looks/sounds a certain way, and if so, why? What does it mean to do it perfectly, and is it important? Are there other ways of doing it that achieve the same result?
· What can you change to get back on track? Is it working out the way you hoped? If you are dissatisfied, is it a problem with the concept or with its execution? Is it really ready to be presented to the public? Why or why not? Would you present it to your artistic hero?
· Does the venue and way that you are presenting it really match your ambition? What parts will stick out in the viewer’s/audience’s mind as not being integrated? What will make them ask the wrong questions, i.e. the questions you don’t want them to ask? What features of your work will lead them to ask the right questions? What will make their experience of your work perfect? Is their anything that will distract them? Is there any part of your work that is still unresolved, vague, or ambiguous? Is it intentionally ambiguous, or is it something you need to do more work on?
· How does this way of working reflect the way that you think, feel, relate to people, relate to yourself, relate to your home/job/activities? What instruments/sounds/materials help you organize your artistic thoughts best? How do they do this? Why?
· What is guiding you? What ideas are guiding you? What is essential? What criteria have to be met and which are less important? What procedures or processes have to be used—or are they all important? What values, feelings, materials, forms have to be included? What connections or relationships have to be present?

Identifying attributes, characteristics, relationships, and patterns
What patterns of relationships do you see? Detect? Can you weave these ____________ (things, sounds, ideas, images) into a pattern? Can you organize these insights, products, experiments, ideas, new techniques into a pattern? How strong are the connections that relate or make a pattern out of these things?
What is the justification for relating these things? What is the basis for relating them? Are they related visually, conceptually, on the basis of sound, through feeling, through cultural meaning, through whimsy? 
Establishing (personal) standards – Overlaps with Stage 2: when one questions hierarchies 
of value and logic, it is often out of an existing or emerging set of personal standards or 
world view.
What do your feelings tell you? Is it important what your friends or family would think? Is it important what a stranger would think? Which option makes you happier, more satisfied? Which looks/sounds best to your eye/ear? What values move you? Does it need to be bigger, louder, softer smaller, more exciting, more subdued?
Stage 3 calls on all of the cognitive skills used in Stages 1 and 2 in addition to the following tasks:
Identifying and formulating (synthesizing) essential questions
With unlimited resources, what kind of work would you do? What do you want people to understand or experience most through your work? What do you want to understand or experience most? What unusual or surprising thoughts and insights have come to you while working? Is there something that you haven’t been able to capture yet in your work? Do you feel that your medium or working methods sometimes hinder what you really want to say?
Identifying conceptual/aesthetic constants, parameters, and variables in past and current work.
List the characteristics of your work. What occurs over and over again? If we changed… would everything change—would it still be “your work”? What can be altered without changing the essence of your work?
Recognizing conceptual and aesthetic patterns/themes in past and current work.
What do you enjoy most and keep coming back to? What keeps you “fired up” the most in your work?
Formulating a target or personal creative objective
Pretend that you have one chance to create or say something vital to the world. What would it be? If there was something only you—and no one else--could create, what would it be like? Even if it is only a vague or ambiguous feeling, do your best to describe it in broad, general terms.
Assessing Creativity
E-scape/Live Assess e-Portfolio
Based on the work of Dr. Richard Kimbell of Goldsmith’s University and developed by TAG Development/Sherston. Reliability Co-efficient: 0.95
Cohort Based Assessment of Creativity 
Use the Creativity Instructional Matrix to identify terms that need to be operationally defined within the context of your classroom, school, or district, such as “risk taking,” “novelty/originality,” etc. Since these are terms that will have many definitions depending on whom you ask, the idea is to identify the range of meanings the term has for a given student cohort, and to then gauge student efforts in terms of this range.
Example: 	Construct a rubric that measures imagery on a continuum ranging from unique to cliché.
But what standard?
As compared to a cohort (class, grade level)
How do we develop criteria based on cohort?
Use an Image Bank: Compile an image bank of many types of images. Students sort and arrange images on a continuum of familiar to unique to “out of this world.” Time passes; repeat or have kids arrange own work on a continuum; have students compare and look for patterns; have students express in terms of image qualities and develop into a class-generated rubric
Action research using Creativity Instructional Matrix
What are the types and range of images produced by students: 
a) in class as part of lessons,
 b) at home/alone, 
c) with peers
Stage 1 Assessment: 
The teacher must be clear about the distinction between Stage 1 assessment and Stage 2 assessment. In this early stage of the creative process, assessment should be used as constructive feedback. It should be delivered in ways that encourage 1) imagination and 2) the extension of imaginative ideas into speculative inquiry (in Stage 2). If it is a Stage 1 lesson, assessment should not focus on how well students perform or use materials. In Stage 2, the teacher will be concerned with how well a student can use the language(s) and skills of an arts discipline to articulate ideas. 
In Stage 1, exemplary imaginative accomplishment on the part of some students can be used to help set expectations for the rest of the class. Again, although elements of a musical, visual, or kinesthetic language will be used to express imaginative ideas, it should be remembered that the student’s ability to use these languages is not being assessed at this stage. 
Teachers assess image-formation by developing:
· Rubrics that measure the degree to which a student can apply an operational technique or apply it to a new situation;
· Rubrics that measure the degree of image transformation;
· Rubrics that measure imagery on a continuum ranging from unique to cliché as compared to a cohort (class or grade-level);
· Rubrics that measure the student’s ability to combine elements of disparate images into a new image
· Rubrics that measure the student’s ability to use the unique qualities of different media, tools, or instruments to generate imagery 

Teachers assess idea-formation by developing:
· Rubrics that measure the student’s ability to state what the image means or is about;
· Rubrics that measure the idea on a continuum ranging from unique to cliché as compared to a cohort (class or grade-level);
· Rubrics that measure the student’s ability to reason about the implications, or possible contexts, suggested by the use of an operational technique for generating imagery 
· Summative rubrics, assessing a finished product, that measure degrees of unity, consistency, and thoroughness evidenced in the idea
· Formative and summative rubrics, assessing both the process and product of imagination, that measure the degree of clarity, suitability, and/or elegance of an idea:
· Clarity: How clear is the idea? Is it vague, ambiguous, incomplete, vivid, or perfectly expressed?
· Suitability: How well does the image embody, reflect, or express the intended or stated context? (Again, it is not how well the image is executed—just the degree to which it fits with the students stated intentions). The appropriateness of an image to context, and vice versa, is tricky in the sense that pre-packaged cultural or aesthetic norms of what is appropriate or suitable should not be applied. Either through conversation, critique, or written reflection, the standards and thought processes being used by the student must be ascertained prior to making a determination of suitability. For instance, if a student uses calm, soothing pastel colors in an artwork meant to embody violent or strong emotion, the idea might be that strong emotion is often hidden underneath calm facades; alternatively, the student may not understand the cultural connection between pastel colors and calm emotions. Therefore, assessing Suitability is dependent on assessing Clarity—in this case, clarity of intention or frame of reference. Students should be given the opportunity to explain apparent discrepancies, unusual connections, etc; teachers should avoid imposing pre-packaged norms or standards as criteria for suitability and instead give students a chance to revise and clarify their imagery, intentions, and frame of reference.
· Elegance: As a criterion, elegance builds on both clarity and suitability. Elegance is here defined as “maximal benefit/effect with minimal means.”[footnoteRef:1] Elegance is also related to originality and unity; elegance presupposes unity, with the added characteristic of exquisite efficiency and unique expressive power. Great poetry may provide the best model of elegance: the perfect combination of words, meaning, rhythm, sound, beauty, length, and effect. As a negative example, novel may be formally unified, with the themes, sub-plots, narrative arc, and character development neatly tied together, yet be executed in a heavy-handed, verbose, or clichéd format. [1:  I am indebted to Eric Booth for this formulation of elegance.] 
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