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Teacher Package

High School Music
Performance Assessment

“Music Composition with Written Commentary: 

Unity and Variety”
Teacher Package

Students will:

1. Demonstrate knowledge and skill in music theory and performance;

2. Apply the creative process by composing music;

3. Demonstrate an understanding of connections between music and self, historical or contemporary context, and/or ideas in other domains of learning
4. Explain the organization of musical content in the creation of their work
Georgia Performance Standards addressed in this assessment:

A. Skills and Techniques/Performance 

Reading and notating music 

· MHSBB.3 - MHSBC.3 - MHSBO.3 – MHSBMT.3 – MHSBMTh.3 

B. Creation 

Composing and arranging music within specified guidelines

· MHSBB.5 - MHSBC.5 - MHSBO.5 – MHSBMT.5 –MHSBMTh.5 
C. Critical Analysis/Investigate 

Listening to, analyzing, and describing music 

· MHSBB.6 - MHSBC.6 - MHSBO.6 –MHSBMT.6 – MHSBMTh.6 

Evaluating music and music performances

· MHSBMTh.7 – MHSBB.7 - MHSBC.7 - MHSBO.7 – MHSBMT.7  

D. Cultural and Historical Context 

Understanding relationships between music, the other arts, and disciplines outside the arts 

· MHSBB.8 - MHSBC.8 - MHSBO.8 – MHSBMT.8 – MHSBMTh.9

Understanding music in relation to history and culture

· MHSBB.9 - MHSBC.9 - MHSBO.9 – MHSBMT.9 –MHSBMTh.10 

Checklist

ALL STUDENTS ARE TO COMPLETE THE PERFORMANCE ASSESSMENT BY MAY 11th 2012. 

Send ALL artifacts listed below together with your teacher feedback form via school mail to:

Raymond Veon,

Director, Fine and Performing Arts (int)

6th Floor, CLL

130 Trinity Ave.

Checklist:

· My students have completed the online assessment

· My students record their performance (see Section B page 10) as an .mp3 or.wav file; give the file a name using the following FILE NAME FORMAT: LastNameFirstNameSchoolName. An example of a correct file name is: SmithJohnCoan.mp3 (this file would belong to a student named John Smith at Coan Middle School).

· I have filled out the top portions of TWO rubric forms (pages 22-25) for each student

· I have evaluated each student by filling out ONLY one of the Rubrics and placed it on top of the blank rubric. The blank rubric will be used by an outside evaluator.

· I have paper-clipped these two rubrics to the rest of the artifacts in the following order(PLEASE USE A PAPERCLIP):

· 2 Rubrics for each student with the Student Information Section completed; teacher evaluates student using one of these sheets leaving the second one blank

· Pages 10-13 of the Student Packet

· A 24-measure melody using standard notation written on the music staves worksheet provided on page 14-15.

· The student’s Written Commentary on three questions regarding  his or her artistic choices (pages 17, 18 and 19)

· A Reflection and Self-Assessment Worksheet (page 16)

· A Peer Performance Assessment Worksheet (page 20)

· A CD with all recorded performances (see #3 below for instructions)

· I have separated all student work into four groups and labeled each group as follows: Level 1, Level 2, Level 3, Level 4

· I have completed the Teacher Feedback Form

· Put the your completed Teacher Feedback Form, Performance Assessment Check List, and CD in a smaller envelope and add it to the larger Level 1 Student Packages envelope

· IN A SEPARATE ENVELOPE: I have submitted additional artifacts to demonstrate other aspects of the impact that my program is having. 
· Send all 5 envelopes together in a larger envelope or box and send through school mail to:

Raymond Veon, Director, Fine and Performing Arts

Office of Fine and Performing Arts

Department of Learning Excellence

CLL 6th Floor

· Congratulations—YOU DID IT!

The Task

The task has two components:

Part One: A 24 measure original musical composition; Part 1 is divided into five sections
Part Two: The student’s written commentary answering three Artistic Choices questions

Note: This task has multiple steps that will result in multiple artifacts; only submit the artifacts identified in the submission instructions.

Scenario:

“A major recording artist is working on a new CD but wants to expand their musical style. The project does not yet have a title but is described as a musical exploration of feelings and emotions.  You have been approached to collaborate on one track. 

Because this artist wants to explore musical styles and feelings, you are asked to produce an original musical idea based on a work that you have already practiced and performed. Your job is to take the audience on an emotional journey using this work as a starting point. Your task is to explore the many ways people experience a single emotion. You are to musically explore the extremes of one emotion and all of the subtle nuances in between each of these extremes. For instance, your original work might explore all the steps in between mild amusement and uncontrolled hilarity, or mild irritation and intense anger. 

The piece should have a clear beginning, middle, and end, and should proceed through a series of developments to express the different sides of your chosen emotion. Consider whether or not one emotional extreme ever turns into its opposite. As you develop your composition, it should feel like it is expressing the same mood but at different times and intensities.”
Each student’s original composition should meet the minimum criteria on page 15.
Musical Composition
Students will work in groups of four or less to discuss the scenario and ideas for the theme music. They may use any key or time signature; all members of the group may have the same or similar compositions, but each individual must turn in their own notated score. Students CAN NOT answer the Artistic Choices/Written Commentary questions as a group; these must be completed individually without talking to others. 
Each of these sections aligns with a different Georgia Performance Standard in Music.
Written Commentary

The students write reflective explanations of their artistic choices and the creative process leading to their composition. Each of the three questions aligns with a different Georgia Performance Standard in Music: Skills and Techniques/Performance; Critical Analysis/Investigate; and Cultural and Historical Context.  At different points in the process, they also use a “Reflection and Self-Assessment Worksheet” and a “Peer Feedback Worksheet” to reflect on their interpretation and performance skills. 
Together, the two components of this performance task assess student knowledge and skill in all four dimensions of the Georgia Performance Standards in Music.

Materials and Resources Required

· Paper copy of the sheet music (score (chorus); single instrument part (band/orchestra); single instrument score (piano)) for the selected work that the student has already performed or practiced 

· Student Packet with instructions (provided in this package)

· Blank music staves worksheets (provided in this package)

· Peer Feedback/Critique worksheet (provided in this package)

· Reflection and self-assessment checklist (provided in this package)

· 3 Artistic Choices questions (provided in this package)

· Assessment Rubric (provided in this package on pages 20-23)
Books:

Minds on Music by Kaschub and Smith

Other: 
This assessment addresses the following objectives from the Matrix of Creativity Objectives (Veon, 2009): 

IDEA FORMATION SKILLS

1. Recognizes that interpretation relies on context (the implicit and explicit cues/clues that suggest how we should assign meaning to something); combines cues/clues from disparate contexts in planning or producing a musical composition to generate meaning 
2. Uses strategies to alter and generate sound images/ideas 

CONCEPT FORMATION SKILLS 

3. Selects, adapts and uses a musical language/musical styles to connect one idea to other ideas; seeks/employs musical and conceptual patterns to make connections
4. Explains and demonstrates how successful music  conveys complex, interconnected ideas  by critiquing/producing music

5. Researches, reasons about and connects ideas in a musical composition using a range of techniques; discusses the reasons for selecting one technique over another.

6. Develops iterative mindset by consciously forming provisional answers, testing, revising, testing, etc.

CREATING SKILLS
7. Identifies personal standards (adapting/going beyond exemplars)
8. Identifies personal rationale (interests/passions);
9. Develops a personal viewpoint/context for working (i.e. develops problem-finding parameters based on personal beliefs, experiences, emotions, social awareness, personality traits, intellectual interests, engagement with media, etc.)
Prior Knowledge and Skills Required

· An understanding of music notation and musical elements 
· Basic skills to perform a short musical composition using voice or instrument
Steps in Performance Task: 

Musical Composition with Written Commentary: Unity and Variety 
Time Requirement 5-6 class periods 
Introduction: Task scenario presented, Description of the task, Review and discussion of rubric.  
(Half class period)

· Outline the task for the students.

· Review guidelines for collaboratively working in groups.
· Review the key elements of music required for task.

· May be presented at the end of another lesson as a preview for the next day.

· Analysis of rehearsal/performance (page 11) may be completed during this introduction or during the next class period (below).
Musical Idea Formation: (Up to one class period)
· BRAINSTORMING IS CRITICAL: What does the theme mean? Let’s look at the scenario for clues to understand and define the problem. What kind of things might happen in the show? What musical sounds might best express these things?

· More experienced composers generate multiple ideas, look for best solution; adhering to a single idea limits/halts compositional process
· Personal agency and the motivation comes from valuing contributions of all

· Impulse & Inspiration

· Exploration 

The impulse, inspiration or idea that the young composer wishes to sonify might be:

· Tied to a real, remembered, or imagined feeling or the context of a feeling

· Connected to ideas beyond music or personal feeling

Students need to become familiar with available tools and materials:
· What sounds can be generated?

· Tools and materials define the sound palette for novice composers

· Playing with tools & materials in relation to inspiration generates possibilities and ideas

· Initial testing of which “ideas” answer the challenge or best interpret the theme

Musical Concept Formation: (1-2 class periods)
· Composers recognize their intention—what they want to create

· Collaborative Group: decisions made on how to tackle the task; definition of the task in comfortable or familiar terms; developing belief in project

· Collaborative Group: level of shared understanding of compositional problem, possible solutions, resolution strategies is achieved; the music itself holds the group together in the compositional vision

· Initial sound/musical inspirations frame the key decisions that follow

· Idea Testing & Selection 

· What elements and sounds to use, when to use them, how to use them

· Repetition of sound images/ideas to:

· Compare one competing idea to another

· Fit winning idea into musical whole

· Planning: use of allotted time, resources and materials; who does what; how to bring it together

· Preservation: As students work, they will need to record their ideas in some form using either notation or a recording device

Remember, with novice composers the feeling being expressed might be felt as the composition is created; these students create sounds that are parallel to or partner with what they are experiencing or what they have experienced. Their musical pieces are often “stories” i.e. about something.

More advanced student composers use their own emotional response to music to help predict how others will experience music; compositions are both about something but also express something.
Musical Creation: (1-2 class periods)
· Product Assembly, Revision & Editing

· Challenge: aligning and synchronizing the parts to match the initial intention

· Collaborative Groups: tend to assemble pieces as each new idea is generated, tested, and selected; assembly and rehearsal go hand in hand

· Make changes until external hearing matches the original internal model, inspiration or the inner concept that has emerged in the process of composing
· Open-ended; musical gestures shaped and unified together in dialogue between materials and composers

· Students achieve unity through:

· Development (expansion of musical ideas horizontally or vertically) 

· Extension (addition of new musical ideas)

· Revision:

· Starts when composers can hear their work from a new perspective 

· Critical and objective listening

· Editing for clarity, coherence, voice, style; 

· Ex: Adjusting rhythmic motives for stronger relationship between two main ideas

· Mechanical issues: adding notations, interpretive instructions

· Performance and Evaluation

· Perform original compositions in small group and use Peer Performance Assessment Worksheet (Teachers are to explain the rating system on the Worksheet to students).
A Written Commentary (1/2 class period) 

After students complete their musical compositions, they will reflect on the significance and meaning of the music that they have created. They will also comment about why they chose to include particular musical elements and why they made certain artistic choices. See Artistic Choices Essay Sheets on page 14-16.
Final Products

The final products for this performance assessment are:
1. A 24-measure melody using standard notation written on the music staves provided on page13-14.
2. The student’s commentary on three questions regarding  his or her artistic choices (Written Commentary; provided on pages 16, 17, and 18)
3. A Reflection and Self-Assessment Worksheet (provided on page 15)
4. A Peer Performance Assessment Worksheet (provided on page 19)
Accommodations

Accommodations that are normally provided in the regular classroom for students with special needs should be provided in the administration of this performance task. You may wish to review the relevant course profile for specific suggestions for accommodations appropriate for students in special education programs. ADVANCED STUDENTS: Invite advanced students to compose on the theme of tension and release.
Preparation

· Ensure that students are familiar with the dynamics involved in working in a group, giving constructive feedback, and valuing the contributions of all group members.
· Prepare a Student Composition Packet for each student (pages 9-23)
· Give the students an overall explanation of the task, including all the steps leading up to the final product.

Minimum Requirements:

A student will receive a Level 2 rating if a judge finds that the following criteria accurately describes the student’s work for Part 1: Musical Composition:
1. Potentially experimental or innovative aspects of composition are present (although they may be unclear within the context  of whole composition)

2. Contrast and combination of sounds and musical elements primarily achieved by using familiar musical exemplars (little or unclear evidence of musical experimentation)

3. Device(s) such as repetition, sequence, augmentation, transposition, inversion, etc. are present (more than 25%) but do not contribute to unity and variety 
4. Unity and variety is minimally present but not consistently applied throughout the whole work (50% or less)
5. Cumulative effect of composition is unclear, does not articulate or express theme or does so on a very limited way

6. Grade-appropriate use of musical vocabulary, notation

7. Basic  understanding of task

8. 75-100% of requirements on page 13 are present; student followed directions but did not excel at combining them musically to meet the challenge
General rating scale: Level 1 = Never-Less Than 25%; Level 2 = Sometimes 25-75%; Level 3 = Most of the time 75%or more; Level 4 = Always 100% (percentages may vary depending on criteria).
Level 3 and 4 achievement will be determined based on how well students are able to organize and integrate the above minimum requirements to achieve a successful musical composition. Level 4 compositions will synthesize these requirements into a unified, harmonious whole that convincingly conveys a musical interpretation of the task and demonstrates some experimentation/innovation. Please see the rubric for additional details. 

Rubric
Introduce the task-specific rubric to the students at least one day prior to the administration of the task. Review the rubric with the students and ensure that each student understands the criteria and the  descriptions for achievement at each level. 

Allow ample class time for a thorough reading and discussion of the assessment criteria outlined on the rubric.

Some students may perform below Level 1. It will be important to note the characteristics of their work in relation to the criteria in the assessment rubric and to provide feedback to help them improve.

Submission Instructions

1. The teacher assembles a Student Package of artifacts for each student. The Student Package consists of the documents listed below in the following order (PLEASE USE A PAPERCLIP):
a. 2 Rubrics for each student with the Student Information Section completed; teacher evaluates student using one of these sheets leaving the second one blank

b. Pages 10-13 of the Student Packet
c. A 24-measure melody using standard notation written on the music staves worksheet provided on page 14 - 15.
d. The student’s Written Commentary on three questions regarding  his or her artistic choices (pages 17, 18 and 19)
e. A Reflection and Self-Assessment Worksheet (page 16)
f. A Peer Performance Assessment Worksheet (page 20)

g. A CD with all recorded performances (see #3 below for instructions)

2. The music teacher evaluates each student by filling out the TOP Rubric ONLY; the other Rubric is to be left blank. The blank rubric will be used by an outside evaluator.
3. Students record their performance (see Section B page 10) as an .mp3 or.wav file; give the file a name using the following FILE NAME FORMAT: LastNameFirstNameSchoolName. An example of a correct file name is: SmithJohnCoan.mp3 (this file would belong to a student named John Smith at Coan Middle School).
4. After evaluating all students, the music teacher takes all of the paper-clipped Student Packages and then divides them into 4 stacks according to the following: 
Put ALL of your Level 1 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 1

Put ALL of your Level 2 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 2

Put ALL of your Level 3 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 3

Put ALL of your Level 4 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 4 
5. Put the your completed Teacher Feedback Form, Performance Assessment Check List, and CD in a smaller envelope and add it to the larger Level 1 Student Packages envelope

6. Send all 4 envelopes together in a larger envelope or box and send through school mail to:

Raymond Veon 
Director, Fine and Performing Arts

Office of Fine and Performing Arts

Department of Learning Excellence

CLL 6th Floor

7. Congratulations—YOU DID IT!

Student Packet
Your name: _____________________________________________________________

Your Art Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

I have had music in:  ❐ 6th Grade 
❐ 7th Grade
❐ 8th Grade


List the types of music classes you’ve taken: ❐ General Music
❐ Chorus

❐ Orchestra

❐ Band

How long is your music class?  ❐ 60 minutes or less
❐ More than 60 minutes

When do you have music?  ❐ Every day
❐ Every other day
❐ Other (explain):

Scenario:

A major recording artist is working on a new CD but wants to expand their musical style. The project does not yet have a title but is described as a musical exploration of feelings and emotions.  You have been approached to collaborate on one track. 

Because this artist wants to explore musical styles and feelings, you are asked to produce an original musical idea based on a work that you have already practiced and performed. Your job is to take the audience on an emotional journey using this work as a starting point. Your task is to explore the many ways people experience a single emotion. You are to musically explore the extremes of one emotion and all of the subtle nuances in between each of these extremes. For instance, your original work might explore all the steps in between mild amusement and uncontrolled hilarity, or mild irritation and intense anger. 

The piece should have a clear beginning, middle, and end, and should proceed through a series of variations to express the different sides of your chosen emotion. Consider whether or not one emotional extreme ever turns into its opposite. All the variations should feel like they are expressing the same mood but at different times and intensities.
Your original composition should meet the criteria on page 15.

PART 1

Directions:
SECTION A
Select a work (composition) from any of those that your music class or performance group has studied/rehearsed and performed.  

8. Name the work: …………………………………………………………………………….

9. Name the composer: ……………………………………………………………………….

10. Name the style period: ……………………………………………………………………..
11. Name the genre: ……………………………………………………………………………

12. Name the form (AB, Ternary, Rondo, etc.) ………………………………………………..

13. How many performers are involved in this work? (whole performance group, small group, individual, etc.) ………………………………………………………………………………………

SECTION B
You can work in the whole group, in a small group or as an individual (please ask your teacher for guidance): 
1. Record this composition as you play or sing solo OR as your whole group or small group performs. 

2. Your teacher will include the recording(s) with this assessment.
SECTION C
Every student must have their OWN paper copy of the sheet music for the work identified in Part 1.  The copy could be in score (typical for chorus), or in single instrumental part (typical for band, orchestra), or in single instrument score (e.g. dual staff notation for piano). 

Use the following checklist to complete Part 3. Please provide the following information by writing directly on your copy of the work (i.e. you should write directly on the sheet music).
1. ____ Write your name, school and teacher at the top.

2. ____ If in score format, highlight YOUR part only.  (E.g. on a choral score, if you sing alto, highlight the alto part)

3. ____ Mark the formal structure (AB, ABA, etc.) directly in bold capital letters onto the score at the appropriate places.

4. ____ Identify one section of the music of no less than 16 measures, and indicate the harmonies below the main beats.  A broad harmonic outline is in order, no need to analyze every note. Use standard harmonic analysis symbols, e.g. I, IV, V7, etc.

5. ____ Write the definitions next to all the dynamic and articulation markings on this same section of your score.

6. ____ ANALYSIS OF REHEARSAL/PERFORMANCE:

Write a short paragraph analyzing the particular difficulties you encountered as you learned, rehearsed and performed this particular section of the work.  E.g. phrasing, range, chromaticism, tonality, melodic contour, etc. Be specific, refer to exact measure numbers and specific notes to illustrate your point.

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
SECTION D 
This part may be done individually, or as small groups of same instruments/voice type.

Step One:

Identify one motive in the above composition.  Select the motive from the very same 16 measures you analyzed.  A motive is typically 2 – 4 notes with a very specific and  characteristic melodic and/or rhythmic feature.  
1. Copy this motive on the staff below:

2. Taken from measure #.................................

Step Two:

Compose a short piece of no less than 24 measures.

· Use the same key as your selected analysis piece above.

· Use the same time signature as your selected analysis piece above.

· Compose for your instrument or voice type.

· Use the motive you identified and copied above as your opening motive to your composition.

· Demonstrate how you develop this motive through devices such as repetition, sequence, augmentation, transposition, inversion, etc. 

· Phrase your composition into SIX four bar phrases.

· You may use the same harmonic structure as your analysis piece.

· You do NOT have to demonstrate modulation (moving into another key), nor meter change. 

· This is an instrumental composition, no lyrics are necessary.  Voice students compose and perform on open vowels.
Once you have completed your new composition, perform it in your group. Use the Peer Assessment Worksheet on page 19 to discuss you performance, and then complete Section D: Reflection and Self Assessment on page 15.
Your name(s): ……………………………………………………………………………

Your School: ………………………………………………………………..……………

State the instrument/voice this composition is for: …....................................................
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SECTION E: REFLECTION AND SELF-ASSESSMENT

Complete the following checklist on the composition:

	My composition is 24 measures long
	YES
	NO

	I have a clef at the start of every one of the 4 staves
	YES
	NO

	I have a time signature only on the first staff, and used the same time signature as the piece I chose to analyze
	YES
	NO

	My composition starts on the tonic (home note, do) 
	YES
	NO

	My composition ends on the tonic (home note, do)
	YES
	NO

	My composition starts with the same motive I identified on page 3
	YES
	NO

	I used the same key as the selected analysis piece above
	YES
	NO

	The melody is at least covering the range of an octave
	YES 
	NO

	I have at least four different note values (e.g. whole note, half note, quarter note, eighth notes)
	YES
	NO

	I have used at least one rest
	YES
	NO

	I used at least two of the following devices to develop this motive: repetition, sequence, augmentation, transposition, inversion, etc. 
	YES
	NO

	I phrased my composition into SIX four bar phrases
	YES
	NO

	My composition has four clear phrase markings
	YES
	NO

	My composition has at least one dynamic marking
	YES
	NO

	My composition has at least one articulation marking 
	YES
	NO

	My composition has at least one tempo marking
	YES
	NO

	My composition has a form (for example, ABA)
	YES
	NO

	My composition uses at least one additional music marking e.g. repeat sign, fermata, chord symbols, etc.  
	YES
	NO

	Our composition and performance captures the character of the title
	YES
	NO


PART 2: ARTISTIC CHOICES 
QUESTION 1

Your name: _____________________________________________________________

Your Music Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

Artistic Choices #1 (Skills and Techniques/Performance; Critical Analysis/Investigate)

Consider the concepts repetition, sequence, augmentation, transposition, and inversion. Explain and justify three artistic choices that you made to create your own interpretation of the theme, “Unity and Variety,” using these concepts.

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………
PART 2: ARTISTIC CHOICES 
QUESTION 2
Your name: _____________________________________________________________

Your Music Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________
Artistic Choices #2(Critical Analysis/Investigate)
This task asked you to develop a new composition based on a motive taken from a work with which you are already familiar. Reflecting on your creative process, please answer the following questions:

What were some of the conventional elements and forms that you used in your composition? 

Why did you choose them? 

What challenges did you encounter in using variations on one motive to explore the different aspects of one emotion?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………
PART 2: ARTISTIC CHOICES 
QUESTION 3
Your name: _____________________________________________________________

Your Music Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

Artistic Choices #3 (Cultural and Historical Context)
What people, ideas, beliefs, or personal interests influenced the development of your composition? How are these personal interests reflected in the musical choices you made in the composition?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………………………
Performance Task Melody - Peer Assessment Worksheet
Your Name: ________________________________ Date: ________________

Name of partner who completed Peer Assessment #1:

___________________________________________

Name of partner who completed Peer Assessment #2:

___________________________________________

Step 1: Performance Checklist: Your teacher will explain the rating system below. While you play or sing, your partner will listen to you and will use this checklist to indicate the quality of your performance.





Peer Assessment #1

Peer Assessment #2

1. Posture 


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
2. Breath Support 

❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
3. Tone Quality

❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
4. Intonation 


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
5. Articulation 

❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
6. Rhythmic Accuracy 
❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
7. Pitch Accuracy 

❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
8. Phrasing 


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
9. Dynamics 


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
10. Tempo 


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
11. Musicality 

❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
12. Technique


❐ ❐ ❐ ❐


❐ ❐ ❐ ❐
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)


Step 2: Written Comments: During your performance, your partner will use the back of this sheet to write down comments about your interpretation of the music and any other comments that cannot be expressed on the performance checklist. 
Step 3: Feedback: At the end of your performance, you will listen while your partner shares his/her feedback with you.
Step 4: Discussion and Negotiation: Your partner will ask you for your opinion of his/her feedback (e.g., “What do you think of this feedback?”, “Do you need any more explanation?”, “Do you think this feedback is useful?”). The task rubric on pages 20-23 can be used for reference when negotiating the final rating. The teacher can resolve disagreements.
Task Rubric – High School Music Performance Assessment THEME: Unity and Variety
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	Expectations
	Level 1   
	Level 2 
	Level 3
	Level 4

	A. Skills and Techniques/Performance Scores Based on Peer Assessment Worksheet (page 19)
The student:                              SCORE:  Level 1 ❐         Level 2   ❐              Level 3 ❐           Level 4 ❐

	–Maintains proper posture, breath support, hand & finger positions; holds instrument in the correct position, etc.
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	– Maintains appropriate tone quality in all registers and melodic intonation
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	– Demonstrates skill in various aspects of interpretation (i.e., proper execution of articulation, phrasing, dynamics, tempo, and tone production) See Peer Assessment Worksheet

	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	B. Creation Scores Based on Original Composition    
The student:                                SCORE:  Level 1 ❐         Level 2   ❐             Level 3 ❐            Level 4 ❐

	–  Shows  musical experimentation or innovation by selecting and/or contrasting sounds, sound combinations and music elements that go beyond familiar exemplars or peer group listening preferences 

*NOTE: It is not expected that the entire composition be experimental or innovative; it is enough that some aspect of the piece demonstrates at least some experimentation or innovation beyond what the student has been exposed to.
	–  90-100% simple, direct imitation of musical models or listening preferences 
–  One idea used excessively (90% or more) with minimal or no variation; or a series of random, scattered, unconnected musical ideas  (simple rhythms, syncopation, common time, etc.) strung together without form or variation on theme 
–  Incomplete or incoherent work

	–  Potentially experimental or innovative aspects of composition may be present but are unclear within context  of whole composition
–  Contrast and combination of sounds and musical elements primarily achieved by using familiar musical exemplars 

	–  Intriguing or unusual combination and contrast of sounds, sound combinations, and/or musical elements clearly present but not integrated into the whole
–  Contrast and combination of sounds and musical elements achieved by using a mix of familiar musical exemplars and experimental or innovative techniques, but this mix is not consistently integrated into the whole

	–  Intriguing or unusual combination and contrast of sounds, sound combinations, and/or musical elements clearly present and integrated into the whole
–  Contrast and combination of sounds and musical elements achieved by using a consistent, integrated mix of familiar musical exemplars and experimental or innovative techniques



	–  Device(s) such as repetition, sequence, augmentation, transposition, inversion, etc. are integrated and used to achieve unity and variety
	–  Device(s) are rarely (less than 25% ) or never  present or they are difficult to identify


	–  Device(s) are present (more than 25%) but do not contribute to unity and variety


	–  Device(s) are present (50% or more) and contribute to unity and variety; however, at least 25% composition is not well integrated into the whole
	–  Device(s) are present (75-100%) and contribute to the balance between unity and variety; all or nearly all (90% or more) of the composition is integrated

	–  Uses a motif and varies it to achieve an effective, unified composition (e.g. uses a basic jazz style as the basis for rearranging, creating variations or experimenting) 
	–  No evidence of basic unity and variety; or theme present but not varied


	–  Unity and variety is minimally present but not consistently applied throughout whole piece

–  Unity and variety occurs in 50% or less of composition
	–  The musical idea of unity and variety is clearly present and is applied consistently in most of the composition  

–  Unity and variety occurs in 50-75% of  composition
	–  The musical idea of unity and variety is clearly present and is applied consistently throughout the entire composition  



	–  Express musical idea using musical notation correctly
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	–  All requirements on page 15 present 
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	C. Critical Analysis/Investigate Scores Based on Performance Assessment Worksheet and Answers to Essay Questions 1 and 2
The Student:                                      SCORE: Level 1 ❐        Level 2   ❐             Level 3 ❐            Level 4 ❐

	– Performs notated rhythmic values according to the time signature (Based on Peer Assessment Worksheet)
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	– Maintains indicated tempo
(Based on Peer Assessment Worksheet)
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	– Supports artistic decisions (i.e., decisions on articulation, phrasing, dynamics, tempo, and tone quality) by describing and explaining three artistic choices for Question 1 and answers all three parts of Question 2
	– Less than 3 artistic choices explained and/or the explanations given  lack clarity or are incomplete  

– Less than 3 parts of Question 2 answered


	– 3 artistic choices described 

– All 3 parts of Question 2 answered

–  Descriptions use short, repetitive, or undetailed sentences; answers “what” but not “why” of each choice


	– 3 artistic choices described 

– All 3 parts of Question 2 answered

– Uses complete, sequentially related sentences to explain choices, but explanations are general and lack specific detail
	– 3 artistic choices described 

– All 3 parts of Question 2 answered

– Uses complete, sequentially related sentences to explain the “what” and “why” of each choice 

– Cites specific supporting details and discusses the effect achieved by each choice and/or how it connects to the task

	– All vocabulary and concepts employed in written comments are accurately used 


	– Never or rarely

(never-25% of the time) 
	– Sometimes

(sometimes 25-75% of the time)
	– Most of the time

(most of the time 75% and up)
	– Always

(always = 100%)

	D. Cultural and Historical Context Scores Based on Answers to Essay Question 3
The student:                                     SCORE:  Level 1 ❐        Level 2   ❐             Level 3 ❐             Level 4 ❐

	– Makes 3 clear and extensive connections between task and a real life understanding of the larger music world, cultural context, and/or other academic areas as evidenced in written responses 
	– Less than 3 connections described and/or the explanations given  lack clarity or are incomplete  


	– 3 connections described and all parts of question addressed

–  Explanations use short, repetitive, or undetailed sentences; does not cite supporting evidence


	– 3 connections described and all parts of question addressed 

– Uses complete, sequentially related sentences to explain choices, but explanations are general; citations of specific supporting details are sporadic or lacking
	– 3 connections described and all parts of question addressed 

– Uses complete, sequentially related sentences to explain the “what” and “why” of each choice 

– Consistently cites relevant, specific supporting evidence and discusses how it connects to the task

	– All vocabulary and concepts employed in written comments are accurately used 
	– never or rarely

(never-25% of the time)
	– sometimes

(sometimes 25-75% of the time)
	– most of the time

(most of the time 75% and up)
	– always

(always = 100%)


Note: The above was developed by attempting to anticipate the potentially broad range of student responses to the performance assessment task. As we assess student products using this rubric, we will likely be forced to reconsider what we mean by some of our criteria as we encounter borderline cases and other unanticipated issues. This information will be used to revise and improve the rubric next year. Note also that the primary purpose of this assessment is not the determining whether or not students have followed the steps, but to assess the quality of the aesthetic and artistic relationships established in the students’ creative work.

Level 1

Motif: A musical element that repeats throughout a song is called a motive, or motif. It’s not really a hook (though a good hook uses a motif.) With a hook, you get a musical figure that continuously repeats throughout a song in an unmodified form, and really gets inside the brain of the listener. With a motif, you get a recurring fragment that the listener might not actually be aware of, and this fragment is modified to create other related fragments. A motif is a rhythmic or melodic idea that is used as a template for the rest of the rhythmic or melodic ideas in a song. And all the classics use motifs. For a rhythmic motif, think of Bruce Springsteen’s song, “Born in the USA.” Springsteen puts a strong rhythmic pulse on the second beat of most bars. The second beat is where the word “Born” occurs. As you listen, you’ll notice that every line either starts on beat 2, or it has a special accent that occurs on beat 2. This is a rhythmic motif. If you asked a listener if they like the special significance that beat 2 gets in this song, they’d probably not really know what you’re talking about. But the fact that it’s there glues the song together, and really makes it work.

The repeating melody that accompanies the words “Born in the USA” repeats over and over, and is actually the hook of the song. The fact that it starts on a certain note, descends a bit, rises a bit, and then returns to its original note, is the melodic motif.
High School Music Performance Assessment 

Teacher Feedback

Your Name: _____________________________________________________________

Your School(s): __________________________________________________________

Total years of teaching experience: _________  Total years in APS: ________

Highest degree earned: ___________
    Colleges attended: ________________________

Other relevant experience: __________________________________________________

Have you participated in an ArtsAPS workshop? ___Yes ___ No

If so, when?  ___2008-09   ___2009-10  ___2010-2011 (check all that apply)

Email: ___________________________ Phone: ________________________________

1. I feel the Music performance assessment was appropriate to the skill/knowledge level of my 5th grade students. 

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:
2. The Music performance assessment addresses all major stages of the artistic process.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:


3. The Music performance assessment addresses all major domains in the new GPS for Music.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:  


4. The Music performance assessment instructions made clear what I was required to do.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:   

5. The Music performance assessment provides a clear and effective means of measuring both the musical knowledge and skill level of my students.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:  
On the next page, please clearly explain all other reflections, suggestions, or issues/problems encountered while administering this assessment and the means by which you overcame them.
3

