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Atlanta Public Schools

Office of Fine and Performing Arts

Grade 5 Music
Performance Assessment Teacher Package

“Four Measure Rhythm Pattern on the Theme of Sound and Silence with Written Commentary”
Dr. Adriana van Rensburg, Assistant Director, ArtsAPS Grant Project

Mr. Raymond Veon, Interim Director, Fine and Performing Arts

Project Director, ArtsAPS Grant Project

 Mrs. Cynthia Terry, Director (Retired), Fine and Performing Arts

Checklist

ALL STUDENTS ARE TO COMPLETE THE PERFORMANCE ASSESSMENT BY MAY 11th 2012. 

Send ALL artifacts listed below together with your teacher feedback form via school mail to:

Raymond Veon,

Director, Fine and Performing Arts (int)
6th Floor, CLL

130 Trinity Ave.

Checklist:

· My students have completed the online assessment

· I have enclosed the Planning a Rhythm Pattern Worksheet for all 5th grade students (page 12)
· I have enclosed the Creating a Score for Rhythm Pattern Worksheet for all 5th grade students (page 14)
· I have enclosed the Musical Choices Response Sheet for all 5th grade students (page 15)

· I have enclosed the Artistic Choices Questions for all 5th grade students
(page 16-17)

· I have filled out the top portions of TWO rubric forms (pages 19-20) for each student

· I have assessed each of my students using one of the above rubric forms and left the other one blank for the outside evaluator

· I have paper-clipped these two rubrics to the rest of the artifacts in the following order:

1. 2 Rubrics for each student with the Student Information Section completed; teacher evaluates student using one of these sheets leaving the second one blank (pages 19-20)
2. Creating a Rhythm Pattern Worksheet (page 12)

3. Creating a Group Rhythm Pattern Worksheet (page 14)

4. Musical Choices Response Sheet (page 15)

5. Artistic Choices Questions (page 16-17)
6. Reflecting on Performance Sheet (page 15)

· I have completed the Teacher Feedback Form

· I have separated all student work into four groups and labeled each group as follows: Level 1, Level 2, Level 3, Level 4
· IN A SEPARATE ENVELOPE: I have submitted additional artifacts to demonstrate other aspects of the impact that my program is having. 
· Congratulations: you are ready to submit your students’ Performance Assessments! You did it!
Teacher Package 

Grade 5 Music 

Performance Assessment

Teacher Package

Students will:
1. Demonstrate an understanding of the basic elements of music specified for this grade by listening to, creating and performing music;

2. Use grade-level music terminology correctly;

3. Read and perform simple rhythmic patterns in 4/4 time; 
4. Create and perform musical compositions that show appropriate use of some of the elements of music;

5. Explain the effects of different musical choices.
Georgia Performance Standards addressed in this assessment:
A. Skills and Techniques/Performance 
M5GM.2 Performing on instruments, alone and with others, a varied repertoire of music

M5GM.3 Reading and notating music

B. Creation 
M5GM.5 Composing and arranging music within specified guidelines

C. Critical Analysis/Investigate 
M5GM.6 Listening to, analyzing, and describing music 

M5GM.7 Evaluating music and music performances

D. Cultural and Historical Context 
M5GM.9 Understanding music in relation to history and culture 

Description of the Task

Task: “Four Measure Rhythm Pattern on the Theme of Sound and Silence with Written Commentary”

Scenario:
“Imagine that your school’s principal wants a new school theme song. The principal wants one part of the song to have a rhythm that everyone will remember and like. You have been asked to work with a small group of friends to create a rhythm pattern that expresses pride in your school, that all students will think is “awesome,” and that everyone wants to learn. 

The rhythm should have an interesting tempo, tone color, and dynamic. You remember that your music teacher said that one way of creating interesting music is to include beats where there is silence, so you decide that your rhythm will have both interesting sounds and silence.” 
Part 1: Planning a Rhythm Pattern
Working in teams with approximately 4 students per team, each student will create an original four-measure rhythm pattern of four beats. They will decide as a group what order each four-measure rhythm pattern will be performed in; then, putting all of their measures together they will perform their group composition by clapping. They will then notate their individual four-measure rhythm pattern using musical notation on paper for the next class.

Part 2

The teachers will hand back the notated rhythm patterns from the first class. Each student team will practice its rhythm patterns in order by clapping. Each student will then chose an instrument on which to perform the created pattern; the team will practice all of the created patterns in order and then perform it for the rest of the class.

In an individual written response, each student will reflect upon the success of his or her own performance. 
Together, the two components of this performance task assess student knowledge and skill in all four dimensions of the Georgia Performance Standards in Music.
This assessment addresses the following objectives from the Matrix of Creativity Objectives for Music/Elementary School Level:

IDEA FORMATION SKILLS

1. Demonstrates mental audiation (the ability to mentally manipulate sounds, musical passages and meaning) by predicting how changes made to a sound “image” will change its meaning(s)

2. Improvises in response to unanticipated insights, deviations or teacher-imposed constraints/challenges that reframe experience

3. Attends to and follows prompts inherent in the character of sound-making tools (voice, instrument, “found” sound, etc) when producing original music compositions

4. Produces musical compositions (e.g. improvisations, compositional fragments or complete compositions) in response to open-ended prompts, themes, and narratives without the teacher providing a model

5. Self-monitors to reflect on and guide the compositional process; identifies what they do not yet know and strategies for discovering/learning it
CONCEPT FORMATION SKILLS 

1. Develops iterative mindset by consciously forming provisional answers, testing, revising, testing, etc.
2. Selects, adapts and uses a musical style or convention to connect one sound idea to other ideas; seeks/employs sound-based and conceptual patterns to make connections

Materials and Resources Required

Students should be provided with the following materials:

Provided by Teacher:

1. class set of pencils

2. blank cards or paper (for students’ rhythms that they will share and read with others)

3. a variety of untuned percussion instruments (e.g., drums, lummi sticks, maracas, castanets,

tambourines, triangles), homemade instruments (e.g., ice cream bucket drums, film canister

shakers, water bottle guiros), or “found” instruments (e.g., rulers, keys, chairs, books)

4. musical vocabulary, with definitions, on chart paper (not provided—to be prepared by teacher)
Provided in this Teacher Package:

5. Creating a Rhythm Pattern Worksheet (page 12)

6. Musical Signs and Symbols Chart (page 13)

7. Creating A Group Rhythm Pattern Worksheet (page 14)

8. Musical Choices Response Sheet (page 15)

9. Artistic Choices Questions (page 16-17)

10. Reflecting on Performance Sheet (page 18) 
Steps in Performance Task: 

“Four  Measure Rhythm Pattern on the Theme of Sound and Silence with Written Commentary”

Time Requirement 5 class periods or less
Task scenario presented, Description of the task, Review and discussion of rubric.  (Half class period)

· Outline the task for the students and go over the rubric.

· Review guidelines for collaboratively working in groups.
· Review the key elements of music required for task.

· The teacher may present this material at the end of another lesson as a preview for the next lesson.
1st Class Period: Creating a Rhythm Pattern (Part 1 of this assessment)
Musical Idea Formation: (Up to one class period)

Steps:
1. Working in teams with approximately 4 students per team, students will discuss and explore the theme and task as a group. Students brainstorm rhythm pattern ideas with each other.
2. Each individual student will then create a four-measure rhythm pattern of four beats per measure and then notates it on the Creating A Rhythm Pattern Worksheet (page 12). 
3. Students should have access to an instrument to explore the sound palette for their rhythm pattern. After practicing their rhythm pattern on their chosen instrument, each student uses the Music Signs and Symbols Chart (page 13) to notate the tempo and dynamics for their rhythm.
4. The teacher discusses musical experimentation with students and encourages them to find ways of adding one or more additional sounds to their rhythm pattern. For instance, one beat of the rhythm pattern might be performed on the side of the drum.

5. After experimenting with different sounds (including found sound, body percussion, etc), students decide which sounds to include in their rhythm pattern and clearly notate it on the Creating A Rhythm Pattern Worksheet.

6. Teacher collects materials and saves them for the next class.

In the steps above, teachers should keep in mind the following aspects of the compositional process in music:
· BRAINSTORMING IS CRITICAL: What does the theme mean? Let’s look at the scenario for clues to understand and define the problem. What kind of things might happen in the show? What musical sounds might best express these things?

· More experienced young composers generate multiple ideas and look for the best solution; adhering to a single idea limits/halts the compositional process
· Personal agency and motivation comes from valuing the contributions of all

· Impulse & Inspiration

· Exploration 

The impulse, inspiration or idea that the young composer wishes to sonify might be:

· Tied to a real, remembered, or imagined feeling or the context of a feeling

· Connected to ideas beyond music or personal feeling

Students need to become familiar with available tools and materials:
· What sounds can be generated?

· Tools and materials define the sound palette for novice composers

· Playing with tools & materials in relation to inspiration generates possibilities and ideas

· Initial testing of which “ideas” answer the challenge or best interpret the theme

2nd-4th Class Periods: Creating a Rhythm Pattern (Part 1 of this assessment)
Musical Concept Formation and Creation: (1-3 class periods)
Steps (Students may start these steps in the first class period if time permits):
1. Each group selects a group leader, instrument manager, recorder, and worksheet manager. 
2. The teacher explains that each group will be making a group composition out of the individual rhythm patterns created in the previous class. The group will decide whose rhythm pattern will be first, second, third and fourth. The teacher explains that the recorder in each group will then complete the Creating a Group Rhythm Pattern Score Worksheet (page 14) by:

a. Writing each group member’s name in order on the lines provided.

b. Writing the instrument each group member will play on the line provided.

c. Notating each group member’s rhythm pattern next to their names (or the recorder can pass the Worksheet around for each student to write their own rhythm pattern next to their name).

3. The instrument manager passes out the instruments chosen by each student for their individual rhythm patterns (created in the previous class). 

4. Using their instruments, each student takes a turn performing their rhythm pattern for the group.

5. The group decides whose rhythm pattern will be first, second, third and fourth.

6. The recorder writes each group member’s name and instrument on the appropriate lines; each student’s rhythm pattern is added to the Creating a Group Rhythm Pattern Score Worksheet (page 14).

7. The group practices the Group Rhythm Pattern and decides whether to make any changes regarding tone color, tempo and dynamics. The recorder notates these changes on the Creating a Group Rhythm Pattern Score Worksheet (page 14).

8. The group then performs their Group Rhythm Pattern. The group leader (Student 1) starts the performance by performing their rhythm pattern, followed in sequence by Students 2, 3, and 4. The performance will follow the following sequence:
a. Student 1performs the Group Rhythm Pattern all the way through;

b. When Student 1 starts to repeat the Group Rhythm Pattern a second time, Student 2 joins in with their instrument; 
c. When Students 1 and 2 start  to repeat the Group Rhythm Pattern a third time, Student 3 joins in with their instrument; 

d. Finally, when Students 1, 2, 3 and 4 start to repeat the Group Rhythm Pattern a fourth time, Student 4 joins in with their instrument.

e. AFTER the group performance is over, each student reflects back on the group’s performance by completing the Musical Choices Response Sheet (page 15).
9. The group leader 1) directs the worksheet manager to collect all worksheets and return them to the teacher and 2) has the instrument manager return all instruments to their proper place.
In the initial steps above, teachers should keep in mind the following:
· Collaborative Group: decisions made on how to tackle the task; definition of the task in comfortable or familiar terms; developing belief in project

· Collaborative Group: level of shared understanding of compositional problem, possible solutions, resolution strategies is achieved; the music itself holds the group together in the compositional vision
· Composers recognize their intention—what they want to create
· Initial sound/musical inspirations frame the key decisions that follow

· Idea Testing & Selection 

· What elements and sounds to use, when to use them, how to use them

· Repetition of sound images/ideas to:

· Compare one competing idea to another

· Fit winning idea into musical whole

· Planning: use of allotted time, resources and materials; who does what; how to bring it together

· Preservation: As students work, they will need to record their ideas in some form using either notation or a recording device

Remember, with novice composers the feeling being expressed might be felt as the composition is created; these students create sounds that are parallel to or partner with what they are experiencing or what they have experienced. Their musical pieces are often “stories” i.e. about something.

More advanced student composers use their own emotional response to music to help predict how others will experience music; compositions are both about something but also express something.

As the composition process nears its end, teachers should also keep in mind the following:
· The group process of Product Assembly, Revision & Editing

· Challenge: aligning and synchronizing the parts to match the intention

· Collaborative Groups: tend to assemble pieces as each new idea is generated, tested, and selected; assembly and rehearsal go hand in hand

· Make changes until external hearing matches the original internal model, inspiration or the inner concept that has emerged in the process of composing
· Open-ended; musical gestures shaped and unified together in dialogue between materials and composers

· Students achieve unity through:

· Development (expansion of musical ideas horizontally or vertically) 

· Extension (addition of new musical ideas)

· Revision:

· Starts when composers can hear their work from a new perspective 

· Critical and objective listening

· Editing for clarity, coherence, voice, style; 

· Ex: Adjusting rhythmic motives for stronger relationship between two main ideas

· Mechanical issues: adding notations, interpretive instructions

· Performance and Evaluation

· Perform original compositions in small group. 
5th Class Period: Reflecting on Creation and Performance (Parts 2 of this assessment)
Steps:
1. The teacher hands back the Creating a Group Rhythm Pattern Score Worksheet (page 14) from the previous class and gives each student a Reflecting on Performance Worksheet (page 18). The teacher explains that all of the small groups will perform their Group Rhythm Patterns for the class. Students will reflect on one other group’s performance (not their own performance) by completing the Reflecting on Performance Worksheet.
2. The class breaks into their small groups; group leaders have the instrument managers get the instruments for their group. 

3. The teacher gives all of the groups a few minutes to practice their Group Rhythm Patterns created in the previous class.
4. Each group takes a turn performing their Group Rhythm Pattern. 
5. Each student decides which group performance to reflect on and completes a Reflecting on Performance Worksheet. 
6. Individually, students complete Part 2 of this assessment, the Written Commentary, by answering the Artistic Choices questions on pages 16-17.  By answering these questions, they will reflect on the significance and meaning of the music that they have created both individually and in their small groups. They will also comment about why they chose to include particular musical elements and why they made certain artistic choices. 

7. The group leader 1) directs the worksheet manager to collect all worksheets and return them to the teacher and 2) has the instrument manager return all instruments to their proper place.

Final Products

The final products for this performance assessment are:
1. Creating a Rhythm Pattern Worksheet (page 12)

2. Creating A Group Rhythm Pattern Worksheet (page 14)

3. Musical Choices Response Sheet (page 15)

4. Artistic Choices Questions (page 16-17)

5. Reflecting on Performance Sheet (page 18) 
Accommodations

Accommodations that are normally provided in the regular classroom for students with special needs should be provided in the administration of this performance task. You may wish to review the relevant course profile for specific suggestions for accommodations appropriate for students in special education programs. 

Preparation

· Ensure that students are familiar with the dynamics involved in working in a group, giving constructive feedback, and valuing the contributions of all group members.
· Prepare a Student Composition Packet for each student (pages 12-18)
· Give the students an overall explanation of the task, including all the steps leading up to the final product.

Minimum Requirements:

To achieve a Level 2 rating for Part 1: 2-Measure Rhythmic Pattern on the Theme of Sound and Silence, a judge must be able to answer “yes” to the following questions:
1. Based on the rhythmic pattern worksheet and score, is there minimum evidence that the theme of sound and silence is being conveyed through the use of standard notation and musical choices about tempo, dynamics and tone color? Is it at least a borderline case of the theme being conveyed?

2. Based on the score, is there musical experimentation with tone color as evidenced by the use of at least 1 different sound in the rhythm pattern notated on Creating a Rhythm Pattern Worksheet (page 12)?  

3. Does the student correctly notate rhythmic patterns using standard notation between 25-50% of the time?
Level 3 and 4 achievement will be determined based on how well students are able to:

1. Organize and integrate the above minimum requirements to achieve a successful musical composition; and 
2. The frequency at which they fulfill the criteria specified in the rubrics (e.g. Level 3 = Most of the time or 75% or more; Level 4 = Always or 100%). (Percentages may vary depending on criteria).
Level 4 compositions will synthesize these requirements into a unified, harmonious whole that convincingly conveys a musical interpretation of the task and demonstrates experimentation/innovation. Please see the rubric for additional details. 

Rubric
Introduce the task-specific rubric to the students at least one day prior to the administration of the task. Review the rubric with the students and ensure that each student understands the criteria and the descriptions for achievement at each level. 

Allow ample class time for a thorough reading and discussion of the assessment criteria outlined on the rubric.

Some students may perform below Level 1. It will be important to note the characteristics of their work in relation to the criteria in the assessment rubric and to provide feedback to help them improve.

Submission Instructions

1. The teacher assembles a Student Package of artifacts for each student. The Student Package consists of the documents listed below in the following order (PLEASE USE A PAPERCLIP):
1. 2 Rubrics (pages 19-20) for each student with the Student Information Section completed; teacher evaluates student using one of these sheets leaving the second one blank

2. Creating a Rhythm Pattern Worksheet (page 12)

3. Creating A Group Rhythm Pattern Score Worksheet (page 14)

4. Musical Choices Response Sheet (page 15)

5. Artistic Choices Questions (page 16-17)

6. Reflecting on Performance Worksheet (page 18)

2. The music teacher evaluates each student by filling out the TOP Rubric ONLY; the other Rubric is to be left blank. The blank rubric will be used by an outside evaluator.

3. After evaluating all students, the music teacher takes all of the paper-clipped Student Packages and then divides them into 4 stacks according to the following: 
Put ALL of your Level 1 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 1

Put ALL of your Level 2 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 2

Put ALL of your Level 3 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 3

Put ALL of your Level 4 Student Packages together; place them in an envelope labeled with you name followed by the title LEVEL 4 
4. Put the your completed Teacher Feedback Form and Performance Assessment Check List in a smaller envelope and add it to the larger Level 1 Student Packages envelope

5. IN A SEPARATE ENVELOPE: I have submitted additional artifacts to demonstrate other aspects of the impact that my program is having. 

6. Send all 5 envelopes together in a larger envelope or box and send through school mail to:

Raymond Veon 
Director, Fine and Performing Arts

Office of Fine and Performing Arts

Department of Learning Excellence

CLL 6th Floor

7. Congratulations—YOU DID IT!

Planning A Rhythm Pattern Worksheet

Your name: ______________________________________________________    Your Music Teacher’s Name:  _____________________________________

Your Classroom Teacher’s Name: ____________________________________
  Your School: ____________________________________________________
When do you have music? 





  How long is your music class?


❐Once a week 

❐Once every two weeks
❐Other
     

  ❐30 minutes or less
❐40 minutes or more 







(explain):

Using musical notation, notate your rhythm pattern. 
My 4-measure rhythm pattern:

	4
	
	
	

	4
	
	
	


MUSIC SIGNS AND SYMBOLS CHART
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TIE
	
[image: image2]          ACCENT
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CRESCENDO
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DECRESCENDO
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PIANO (SOFT)
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FORTE (LOUD)
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DOUBLE BARLINE
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SFORZANDO

(ACCENT)


Creating A Group Rhythm Pattern Score
Your name: ______________________________________________________    Your Music Teacher’s Name:  ______________________________________

Your Classroom Teacher’s Name: ____________________________________
  Your School: ____________________________________________________ 
	Notate instrument or sound on dotted line below (for example, Triangle, Drum, Orff, etc)

[image: image11.png]eV





	Notate the Rhythm Patterns on the lines below
[image: image12.png]




	On the dotted line, write the name of the person who will perform using the instrument 
[image: image13.png]




	


	
	4
	
	
	
	

	Instrument

	4
	
	
	
	Student #1 Name 

	
	
	
	
	
	

	
	4
	
	
	
	

	Instrument
	4
	
	
	
	Student #2 Name

	
	
	
	
	
	

	
	4
	
	
	
	

	Instrument
	4
	
	
	
	Student #3 Name

	
	
	
	
	
	

	
	4
	
	
	
	

	Instrument
	4
	
	
	
	Student #4 Name


Musical Choices Response Sheet

Your name: _____________________________________________________________

Your Music Teacher’s Name: _______________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

Music Terminology Box
	____beat

	____rhythm
	____quarter note
	____eighth note



	____half note
	____whole note
	____rest
	____ostinato



	____melody
	____pitch
	____accompaniment
	____allegro


	____found sounds
	____body percussion

	____woods
	____metals

	____largo
	____loud
	____very loud
	____moderately                       loud

	____quiet
	____very quiet
	____moderately soft
	____moderato


	____crescendo
	____fast
	____very fast
	____moderately fast



	____slow

	____very slow
	____moderately slow

	____decrescendo 


1. Put a “C” by every word that describes the tone color of your team’s rhythm composition.
2. Put a “T” by every word that describes the tempo of your team’s rhythm composition.

3. Put a “D” by every word that describes the dynamics of your team’s rhythm composition.

PART 2: ARTISTIC CHOICES 
QUESTION 1

Your name: _____________________________________________________________

Your Music Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

When do you have music? 


❐Once a week 

❐Once every two weeks
❐Other (explain):

How long is your music class?

❐30 minutes or less
❐40 minutes or more 

Artistic Choices #1 (Skills and Techniques/Performance; Critical Analysis/Investigate)

Consider the following musical concepts: tempo, tone color, and dynamics. Now think about your individual rhythm pattern that you created in the first lesson. Explain three artistic choices that you made in creating your rhythm pattern using these concepts. You may refer to your Musical Choices Response Sheet.
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………

PART 2: ARTISTIC CHOICES 
QUESTION 2
Your name: _____________________________________________________________

Your Music Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

When do you have music? 


❐Once a week 

❐Once every two weeks
❐Other (explain):

How long is your music class?

❐30 minutes or less
❐40 minutes or more 

Artistic Choices #2 (Cultural and Historical Context)
Please describe three ideas, musicians or kinds of music that influenced how your group made your Group Rhythm Pattern. Can these influences be heard in the musical choices that your group made in your Group Rhythm Pattern?

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

Reflecting on Performance Worksheet

Your name: _______________________________________________________________

Your Music Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: _____________________________________________

Your School: ______________________________________________________________
When do you have music? 


❐Once a week 

❐Once every two weeks
❐Other (explain):

How long is your music class?

❐30 minutes or less
❐40 minutes or more 

Directions: Reflect on one other group’s performance and answer the following:

The tone color of the accompaniment included (e.g., found sound, body percussion, instruments):

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
The tempo they chose was:

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
The dynamic level they chose was:

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
The overall mood was:

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
How did the elements of music (tempo, dynamics, tone color) help create the mood?

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Task Rubric – 5th Grade Music Performance Assessment THEME: Sound and Silence

	First Name
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Last Name
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	School
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Music Teacher
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Class
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Expectations
	Level 1   
	Level 2 
	Level 3
	Level 4

	A. Skills and Techniques/Performance Based on Creating a Rhythm Pattern and Creating a Group Rhythm Pattern Worksheets (pages 12 and 14)
The student:                              SCORE:  Level 1 ❐         Level 2   ❐              Level 3 ❐           Level 4 ❐

	Correctly notates rhythmic patterns using standard notation
	Level 1: never or rarely

(less than 25% of the time)
	Level 2: sometimes

(25-50% of the time)
	Level 3: usually (50-75% of the time)
	Level 4: most of the time (75- 100% of the time)

	B. Creation Based on both Creating a Rhythm Pattern and Creating a Group Rhythm Pattern Worksheets (pages 12 and  14)
The student:                                SCORE:  Level 1 ❐         Level 2   ❐             Level 3 ❐            Level 4 ❐

	–  Conveys theme of sound & silence by using standard notation and musical choices about tempo, tone color & dynamics (e.g. by notating a crescendo followed by a rest); based on Creating a Rhythm Pattern and Creating A Group Rhythm Pattern Worksheets.
	–  Incomplete or incoherent work; does not employ notation correctly; and/or:
–  Correct notation used but theme not evident in rhythmic pattern

	–  Correct notation used; and
–  Theme may be present, although minimally; “borderline” cases
	–  Correct notation used; and
–  Theme is clearly present

	–  Correct notation used; and
–  Theme is clearly present; and
–  All musical choices integrated and used to convey theme

	–  Demonstrates musical experimentation  by including more than one tone color (e.g. found sound, body percussion, etc) in individual rhythm pattern (based on Creating A Rhythm Pattern Worksheet)
	–  No experimentation with tone color evident
	–  Some experimentation as evidenced by the use of 1 sound in addition to the sound of instrument

	–  Moderate experimentation as evidenced by the use of 2 or more sounds in addition to sound of instrument
But experimentation does not go beyond exemplars given by teacher
	–  Advanced experimentation as evidenced by the use of 2 or more sounds in addition to sound of instrument that clearly go beyond exemplars given by teacher 


	C. Critical Analysis/Investigate Based on Music Choices (page 15,) Question 1 (page 16), and Reflecting on Performance (page 18) Worksheets 
The Student:                                      SCORE: Level 1 ❐        Level 2   ❐             Level 3 ❐            Level 4 ❐

	– Accurately completes Musical Choices Response Sheet by correctly matching Tone Color, Tempo and Dynamics to related music terms
	Level 1: 25% or fewer of responses are correctly matched
	Level 2: 25-50% of responses are correctly matched
	Level 3: 50-75% of responses are correctly matched
	Level 4: 75- 100% of responses are correctly matched

	– Supports artistic decisions (i.e., decisions on tempo, tone color and dynamics) by describing and explaining three artistic choices for Question 1 
	– Less than 3 artistic choices explained and/or the explanations given  lack clarity or are incomplete  


	– 3 artistic choices described but student uses short, repetitive, or undetailed sentences; sentences may not always be sequentially related to each other; answers “what” but not “why” of each choice


	– 3 artistic choices described and:
– Uses complete, sequentially related sentences to explain choices, although explanations may be general and lack specific detail
	– 3 artistic choices described 

– Uses complete, sequentially related sentences to explain the “what” and “why” of each choice and:
– Cites specific supporting details and discusses the effect achieved by each choice and/or how it connects to the task

	– All vocabulary and concepts employed in written comments are accurately used
	– Never or rarely

(25% of the time or less) 
	– Sometimes

(25-50% of the time)
	– Most of the time

(50-75% of the time)
	– Consistently

(75 - 100% of the time)

	D. Cultural and Historical Context Based on Answers to Essay Question 3 (page 16)
The student:                                     SCORE:  Level 1 ❐        Level 2   ❐             Level 3 ❐             Level 4 ❐

	– Makes 3 clear and extensive connections between task and a real life understanding of the larger music world, cultural context, and/or other academic areas as evidenced in written responses 
	– Less than 3 connections described and/or the explanations given  lack clarity or are incomplete  


	– 3 connections described
–  Explanations use short, repetitive, or undetailed sentences; does not cite supporting evidence


	– 3 connections described
– Uses complete, sequentially related sentences to explain choices, but explanations are general; citations of specific supporting details are sporadic or lacking
	– 3 connections described; all parts of question addressed 

– Uses complete, sequentially related sentences to explain the “what” & “why” of each choice 

– Consistently cites specific supporting evidence and how it connects to task

	– All musical vocabulary and concepts used accurately 
	– never or rarely

(never-25% of the time)
	– sometimes (sometimes 25-75% of the time)
	– most of the time (most of the time 75% and up)
	– always

(always = 100%)


Note: This rubric was developed by attempting to anticipate the potentially broad range of student responses to the performance assessment task. Although based on valid research, as we assess student products using this rubric we will likely be forced to reconsider what we mean by some of our criteria as we encounter borderline cases and other unanticipated issues. This information will be used to revise and improve the rubric next year. Note also that the primary purpose of this assessment is not the determining whether or not students have followed the steps, but to assess the quality of the aesthetic and artistic relationships established in the students’ creative work.  
5th Grade Music Performance Assessment Teacher Feedback

Your Name: _____________________________________________________________

Your School(s): __________________________________________________________

Total years of teaching experience: _________  Total years in APS: ________

Highest degree earned: ___________
    Colleges attended: ________________________

Other relevant experience: __________________________________________________

Have you participated in an ArtsAPS workshop? ___Yes ___ No

If so, when?  ___2008-09   ___2009-10  ___2010-2011 (check all that apply)

Email: ___________________________ Phone: ________________________________

1. I feel the Music performance assessment was appropriate to the skill/knowledge level of my 5th grade students. 

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:
2. The Music performance assessment addresses all major stages of the artistic process.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:


3. The Music performance assessment addresses all major domains in the new GPS for Music.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:  


4. The Music performance assessment instructions made clear what I was required to do.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:   

5. The Music performance assessment provides a clear and effective means of measuring both the musical knowledge and skill level of my students.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:  
On the next page, please clearly explain all other reflections, suggestions, or issues/problems encountered while administering this assessment and the means by which you overcame them.
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