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“Showing Emotional Change Visually: A Digital Story and Written Commentary”

Mr. Raymond Veon, 
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Teacher Package 
Grade 8

 Visual Art 

Performance Assessment

“Showing Emotional Change Visually: A Digital Story”

Teacher Package

Students will:

1. Demonstrate basic digital imaging skills;

2. Use correctly the visual art terminology associated with the specific expectations for this grade;

3. Produce an original 60 second Digital Story that includes a soundtrack and visually communicates an emotional change;

4. Explain the effects of different artistic choices.
Georgia Performance Standards addressed in this assessment:

VA8MC.1  Engages in the creative process to generate and visualize ideas.

VA8MC.2 Identifies and works to solves problems through authentic engagement (thinking, planning, and experimenting) with art methods and materials, exploring the nature of creativity.

VA8MC.3 Demonstrates how artists create and communicate meaning in artworks.

VA8MC.4 Participates in aesthetic dialogue about his or her artwork and artwork of others.  

VA8CU.1  Discovers how the creative process relates to art history. 

c. Recognizes the varied reasons for making art throughout history, how history and culture have influenced art, and how art has shaped culture/history. 

e. Synthesizes influences from art history into personal art making.

VA8CU.2  Investigates and discovers personal relationship to community, culture, and world through making and studying art.

VA8PR.1 Engages in art making process with care and craftsmanship.
VA8PR.2 Creates artwork reflecting a range of concepts, ideas, subject matter.
VA8PR.3  Produces an array of two-dimensional and three-dimensional artistic processes and techniques using a variety of media and technology.
VA8AR.1 Critiques personal artworks as well as artwork of others using visual and verbal approaches.

VA8AR.2 Reflects and expands the use of visual language throughout the artistic process.

VA8AR.3 Plans and presents appropriate exhibition(s) for work(s) of art. 

VA8C.1  Applies information from other disciplines to enhance the understanding and production of artworks.  

VA8C.2  Develops fluency in visual communication.

Highlighted Connections: Art World; ELA; CTE & Media Technology

Scenario: Imagine that a local contemporary art museum is holding a major show called “The Story of Feeling: How Art Shows Our Inner Lives.” An entire gallery has been set aside for teenagers to show original video art, and a there will be a website where visitors can view these video artworks online. You have been asked to submit a Digital Story about the real emotions experienced by teenagers and young adults.
Description of the Task
Part 1

After viewing exemplars and discussing the task in small groups, students select a theme that will enable them to visually depict how one emotion changes into another. Prior to beginning the final product, students complete a series of thumbnail sketches exploring different ways of showing this transformation. Once they have decided on a direction, they produce or find one or more digital images that can adequately express their idea. Using digital imaging software, students manipulate their image(s) until they have a set of at least 5 that can be used in a video sequence to show emotional change. Students add transition effects between each image, compose and add a soundtrack, add a title and closing credits slide, and ensure that the video lasts between 60-90 seconds.
Part 2

Students share their Digital Story videos with each other and complete a Peer Feedback Worksheet. Finally, in an individual written response, each student will reflect upon the success of his or her digital story. 
Materials and Resources Required

Media: Digital Story Telling (computer, Windows Movie Maker or other software, Windows Paint or digital imaging software, scanner/digital camera, microphone/digital sound recording, traditional media)

Books:

99 Ways To Tell A Story/Madden

I’ve Never Metaphor I Didn’t Like/Mardy Grothe

Web Sites:

http://www.storycenter.org/index1.html 

http://www.freeplaymusic.com
Other: 
This assessment addresses the following objectives from the Matrix of Creativity Objectives/Middle School Level:
IDEA FORMATION SKILLS

1. Recognizes that interpretation relies on context (the implicit and explicit cues/clues that suggest how we should assign meaning to something); combines cues/clues from disparate contexts in planning or producing an artwork to generate unusual meaning 
2. Uses strategies to alter and generate visual images, such as SCAMPER (Eberle, 1996) or those found in McKim (1980) and Roukes (1984), to change how they are perceived and interpreted 
3. Self-monitors to reflect on and guide the artistic process; identifies what they do not yet know and strategies for discovering/learning it
CONCEPT FORMATION SKILLS 

4. Explains/demonstrates how changing the visual language used in an artwork also changes its meaning; see Madden (2005)
5. Selects, adapts and uses a visual language/artistic convention to connect one idea to other ideas; seeks/employs visual and conceptual patterns to make connections
6. Selects criteria for distinguishing between complete/incomplete artworks and provides reasons for doing so

Students should be provided with the following materials:

– Computer with internet access
– Scanner and/or digital camera 
– Traditional media as needed

– Movie making software

– Digital imaging software

– Digital sound production software

– Artistic Choices Response Sheet

– Reflecting on Creative Process Sheet camera 

Minimum Requirements:

To achieve a Level 2 rating, a judge must be able to answer “yes” to the following questions:

1. Does the DS have a minimum of 5 images plus a title and credit slide, for a total of at least 7 slides? The 5 images may be different variations of one image or may include more than one source image.

2. Does the final work provide evidence that a selection & manipulation tool was used? Examples: Visual evidence that a portion of an image has been moved, enlarged, or altered.

3. Does the final work provide evidence that layering has been used? Examples: Transparent overlay, parts of images “collaged” or cloned on top of a base image, etc.

4. Does the final work provide evidence that at least one filter has been used, e.g. inversion, tiling, lens flare, blur, sepia tone, etc.

5. Does the final work provide evidence of image movement/transition effects (e.g. Ken Burns transition, ease out, etc) 

6. Does the final work provide evidence of a beginning, middle, and end?

7. Does the final work provide evidence of an original sound track (using available resources such as feeplaymusic.com, etc)

8. Does the final work have a duration of at least 60 seconds but no more than 90 seconds?

9. Does the final work provide visual evidence of at least one change of emotion or mood? 

10. Is the emotional change identified on the title page? 

Level 3 and 4 achievement will be determined based on how well students are able to synthesize the above minimum requirements towards their expressive goal (e.g. the emotional change when moves between Restraint & Freedom, Boredom & Enthusiasm, Ignorance & Insight, Isolation & Togetherness, Injustice & Justice, or the Ordinary & Extraordinary).
Rubric
Introduce the task-specific rubric (SEE PAGE 12) to the students at least one day prior to the administration of the task. Review the rubric with the students and ensure that each student understands the criteria and the descriptions for achievement at each level. 

Allow ample class time for a thorough reading and discussion of the assessment criteria outlined on the rubric.

Some students may perform below level 1. It will be important to note the characteristics of their work in relation to the criteria in the assessment rubric and to provide feedback to help them improve.
Steps in Performance Task:
1. The task is explained and students are shown examples of Digital Stories or video art that show a change in emotion or mood. PowerPoint showing examples of Madden’s “99 Ways To Tell A Story” is shown to demonstrate how artists can change the meaning of a work by changing its visual language.  

2. In small groups, students discuss the examples and PowerPoint. The teacher introduces the following 6 themes for students to discuss:

a. Restraint & Freedom

b. Boredom & Enthusiasm

c. Ignorance & Insight

d. Isolation & Togetherness

e. Injustice & Justice

f. Ordinary & Extraordinary 

3. Using one of the 6 themes, students write a sentence: “My digital image story is going to be about how ______________ changes into ______________.” (This theme can be changed based on the results of the student’s exploration and preplanning in steps 6-7 below).

4. Students brainstorm (visually or in writing) a list of possible topics/images/symbols that can be used to show their theme.

5. Students select an image by appropriating an image from the Internet, bringing in an image, or producing an original image. Hard-copy images are transferred into digital format (e.g. by scanning or taking a digital photo of the original).

6. Teacher demonstrates use of the basic digital imaging tools (e.g. selection, move, fill, layering, and filter tools)

7. Using the pre-planning matrix, students explore how they can visually show their chosen theme by making at least 3 variations in pencil or colored pencil. As they work the teacher reminds them to keep in mind the possibilities offered by the digital imaging software (selecting, moving, filling, scaling, making multiple copies of one image or image element, etc).

8. After deciding on their initial idea, students produce a minimum of 5 different images using the digital imaging software. The images must show evidence of using a selection and manipulation tool, layering, and a filter tool.

9. Students decide on the initial image sequence, and then produce a title and credit slide.

10. Students transfer all 7 images (at least 5 core images plus a title and a credit slide) into Windows Movie Maker or other digital movie software program.

11. Students decide on and apply transition effects to each slide, making sure that the final run time is no less than 60 seconds. The movie should not show the title and credit slides for more than 5 seconds each, leaving at least 50 seconds to show the emotional change by using the remaining 5 (minimum) images.

12. Students generate an original music tack using sites such as “FreePlayMusic.com” and add it to the movie sequence.

13. Students save their movie as an .mpg, .avi, or .wmv file and give the movie a name using the following FILE NAME FORMAT: LastNameFirstNameSchoolName. An example of a correct file name is: SmithJohnCoan.mpg (this file would belong to a student named John Smith at Coan Middle School).

14. In groups of 2-4, share and discuss each digital video and complete a Peer Feedback Sheet.

15. Each student artist completes an artistic choices sheet.

16. The teacher obtains digital copies of all movies and puts them in one folder on a computer (this way the files will be automatically alphabetized).  The teacher then transfers the folder to either a CD, DVD, or USB thumb drive and labels it using the following format: 

8th Grade Art Assessment, Name of Middle School, Name of Art Teacher

17. The teacher assembles the documents listed below for each student in the following order (PLEASE USE A PAPERCLIP):

2 Rubrics with Student Information Section completed on both rubrics

3 (minimum) Pre-Planning Matrix Sheets 

Peer Assessment Sheet

Artistic Choices Sheet

18. The art teacher evaluates each student by filling out the TOP Rubric ONLY; the other Rubric is to be left blank. The blank rubric will be used by an outside evaluator.

19. After evaluating all 8th grade students, the art teacher divides student work into 4 stacks according to the following: 
Put ALL of your Level 1’s together; place them in an envelope labeled with you name followed by the title LEVEL 1

Put ALL of your Level 2’s together; place them in an envelope labeled with you name followed by the title LEVEL 2

Put ALL of your Level 3’s together; place them in an envelope labeled with you name followed by the title LEVEL 3

Put ALL of your Level 4’s together; place them in an envelope labeled with you name followed by the title LEVEL 4

20. Put the DVD/CD/USB thumb drive with all student movies in another envelope along with your completed Teacher Feedback Form and Performance Assessment Check List; label with your name and the title “STUDENT MOVIES”

21. Put all 5 enveloped together in a larger envelope or box and send through school mail to:

Raymond Veon

Director, Fine and Performing Arts (int)
Office of Fine and Performing Arts

Department of Learning Excellence

CLL 6th Floor

22. Congratulations—YOU DID IT!

	THUMBNAIL PLANNING MATRIX (Use this format; you may cut, paste, and enlarge this format if you wish)

-Each student needs 3 of these planning sheets; each student is to come up with 3 digital story ideas, one idea per sheet

-They should write down rough notes as they work

	Opening Title


	1
	2

	Notes by students


	Notes by students
	Notes by students

	3

	4
	5

	Notes by students


	Notes by students
	Notes by students


Closing Credits: For closing credits, I will:

8th Grade Digital Story Video Art Performance Task - Peer Feedback Worksheet
Your Name: ________________________________ Date: ________________

Name of partner who completed Peer Assessment #1:

____________________________________________

Name of partner who completed Peer Assessment #2:

____________________________________________

Step 1: Art Feedback Checklist: While you play your digital story, your partner will watch and will use this checklist to provide feedback. Box 1 is for Level 1, Box 2 is for Level 2, etc.




Peer Assessment #1

Peer Assessment #2
Level:



1    2   3   4


1    2   3   4

1. Manipulation Tool

❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
2. Layering


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
3. Use of Filter


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
4. 5 Images + title/credits
❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
5. Beginning, Middle, End
❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
6. 60-90 Seconds

❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
7. Soundtrack


❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
8. Emotional Change Shown
❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
9. Theme Clearly Shown*
❐ ❐ ❐ ❐ 


❐ ❐ ❐ ❐
*Worth Double Points

Step 2: Written Comments: While watching your Digital Story, your partner will use the back of this sheet to write down any comments that cannot be expressed on the feedback checklist.
Step 3: Feedback: At the end of the Digital Story, you will listen while your partner shares his/her feedback with you.
Step 4: Discussion and Negotiation: Your partner will ask you for your opinion of his/her feedback (e.g., “What do you think of this feedback?”, “Do you need any more explanation?”, “Do you think this feedback is useful?”). The task rubric can be used for reference. The teacher can resolve any disagreements that might arise.
PART 2: CRITICAL ANALYSIS 
QUESTION 1
The curator has asked you to respond to the following questions in order for your Digital Story to be considered for selection for the art exhibit. Please use one sheet of paper for each answer; you may write on the back. Put your name, your school, your art teacher’s name, and your classroom teacher’s name on each sheet. Be sure to answer each part of the questions.
Your name: _____________________________________________________________

Your Art Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

I have had art in:  ❐6th Grade 
❐7th Grade

❐Other (explain):

How long is your art class? ❐60 minutes or less
❐More than 60 minutes

When do you have art? ❐Every day

❐Every other day
❐Other (explain):

Question 1 (Contextual Understanding)
1. Imagine that you are working with an art director or museum curator to present your work. Think about the impact that your video artwork might have. Who is the best audience for your work and how would you like for them to react to it? How and when should your work be presented (e.g. in a large white art gallery, in a darkened theater, on the museum’s website, on YouTube)? How should it be shared; should people have free access to viewing it, should they buy a ticket, or will they need to purchase a copy? Why?

PART 2: CRITICAL ANALYSIS 
QUESTION 2

Your name: _____________________________________________________________

Your Art Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

Question 2 (Assessment and Reflection)
2. Describe the emotional change(s) that you show in your Digital Story. Then consider three artistic choices about graphic styles and visual techniques that you made. Describe each choice, why you made it and how it showed the emotional change(s) you wanted. Some examples of graphic styles and visual techniques are listed in the box below, but you may discuss other examples not listed. 

	Close up    Panorama    Magnification    Repetition    Layering  Filters (blurring, textures, etc.) Color manipulation (high or low contrast, monochromatic, etc.)    Inversion/Reversal

Transition Effect (e.g. Ken Burns transition, Fade Out)




PART 2: CRITICAL ANALYSIS 
QUESTION 3

Your name: _____________________________________________________________

Your Art Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

Question 3 (Connections)
3. Discuss how you developed your ideas and what influenced how you finished your Digital Story video. What ideas did you use or think about as you worked? In your answer, consider whether or not you were influenced by ideas from art history, the visual world around you (advertising, movies, the Web, the design of clothes and other products), your family, your cultural background, your personal interests, etc.

8th Grade Visual Arts Performance Assessment Teacher Feedback
Your Name: _____________________________________________________________

Your School(s): __________________________________________________________

Total years of teaching experience: _________  Total years in APS: ________

Highest degree earned: ___________
    Colleges attended: ________________________

Other relevant experience: __________________________________________________

Have you participated in an ArtsAPS workshop? ___Yes ___ No

If so, when?  ___2008-09   ___2009-10  ___2010-2011 (check all that apply)

Email: ___________________________ Phone: ________________________________

1. I feel the Visual Arts (VA) performance assessment was appropriate to the skill/knowledge level of my 5th grade students. 

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:

2. The VA performance assessment addresses all major stages of the artistic process.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:


3. The VA performance assessment addresses all major domains in the new GPS for the Visual Arts.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:  


4. The VA performance assessment instructions made clear what I was required to do.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:  

5. The VA performance assessment provides a clear and effective means of measuring both the visual arts knowledge and skill level of my students.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:  
On the next page, please clearly explain all other reflections, suggestions, or issues/problems encountered while administering this assessment and the means by which you overcame them.

Task Rubric – Visual Arts, Grade 8 Digital Story Telling
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In addition to the GPS for visual art listed in the Teacher’s Packet, this task addresses the following creativity objectives:

Idea Formation Skills

1. Recognizes that interpretation relies on context (the implicit and explicit cues/clues that suggest how we should assign meaning to something); combines cues/clues from disparate contexts in planning or producing an artwork to generate unusual meaning 

2. Uses strategies to alter and generate visual images, such as SCAMPER (Eberle, 1996) or those found in McKim (1980) and Roukes (1984), to change how they are perceived and interpreted 

Concept Formation Skills 

3. Selects, adapts and uses a visual language/artistic convention to connect one idea to other ideas; seeks/employs visual and conceptual patterns to make connections
4. Explains/demonstrates how changing the visual language used in an artwork also changes its meaning; see Madden (2005)
5. Selects criteria for distinguishing between complete/incomplete artworks and provides reasons for doing so
	Expectations
	Level 1
	Level 2
	Level 3
	Level 4

	Meaning/Creative Thinking (Planning Matrix)                                               SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	-Uses strategies to alter and generate visual images, such as SCAMPER (Eberle, 1996) or those found in McKim (1980) and Roukes (1984), to change how they are perceived and interpreted 

-Explains/demonstrates how changing the visual language used in an artwork also changes its meaning; see Madden (2005)

-Selects, adapts and uses a visual language/artistic convention to connect one idea to other ideas; seeks/employs visual and conceptual patterns to make connections
	-completes 1 or less thumbnail planning matrix; sketches are illegible or only tangentially related to task; no experimentation is evident; few or no ideas are recorded
	-completes 2-3  thumbnail planning matrices; sketches are related to task with a sequence of images showing emotional change but little experimentation is evident; ideas are recorded, but they may be short; makes few connections between the task and personal experiences, feelings, ideas
	-makes all 3 thumbnail planning matrices; sketches are clear, related to task, show sequence of emotional change, and demonstrates experimentation with the theme; thumbnails reflect understanding of task; many ideas are recorded; makes connections between task and personal experiences, feelings, and ideas
	-makes more than 3 thumbnail planning matrices and/or the ones produced stand out in terms of clarity; extensive experimentation with images, visual languages or artistic conventions used to connect ideas or change how they are perceived; thumbnails reflect understanding of task; either  many ideas are recorded or a few ideas are extensively elaborated by making connections between task and personal experiences, feelings, or other ideas

	Contextual Understanding (Critical Analysis Question 1)                       SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	– Discovers how the creative process relates to art history. 

– Recognizes the varied reasons for making art throughout history, how history and culture have influenced art, and how art has shaped culture/history. 

– Investigates and discovers personal relationship to community, culture, and world through making and studying art.
	– Makes limited or no connections between Digital Story video and art history, visual culture and Digital Story Telling exemplars

– Less than half of vocabulary and concepts employed are accurately used in written comments  
	– Makes at least 1-2 accurate connections between Digital Story video and art history, visual culture and Digital Story Telling exemplars

– At least half of vocabulary and concepts employed are accurately used in written comments
	– Makes 3 or more connections between Digital Story video and art history, visual culture and Digital Story Telling exemplars; connections not explored in depth

– Most vocabulary and concepts employed are accurately used in written comments, with no more than 1 or 2 errors noted
	– Makes 3 or more connections between Digital Story video and art history, visual culture and Digital Story Telling exemplars that are discussed in depth 

– All vocabulary and concepts employed are accurately used in written comments

	Production (Final Digital Story)                                                                      SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The Student:

	– Uses digital tools (Layers, Filter, Selection & Manipulation Tools, Transition Effects, Soundtrack) to produce a 7 image minimum, 60-90 second video (5 images that convey theme plus one title and one end credit image)

– Produces video with beginning, middle and end that uses compelling visual language and graphic styles to convey emotional change as related to one of the 6 themes


	– Uses  some but not all of the  required digital tools (Layers, Filter, Selection & Manipulation Tools, Transition Effects, Soundtrack) 

– Produces incomplete video (not enough images, no title or credit images, video does not meet time requirement)

– Produces video with no clear beginning, middle and end 

– No clear visual language or graphic style is present; visual vocabulary is inconsistent, random, or indecipherable

– One or no emotional state is visually evident
	– Uses  all required digital tools (Layers, Filter, Selection & Manipulation Tools, Transition Effects, Soundtrack) 

– Produces complete 7 image minimum, 60-90 second video (5 images that convey theme plus one title and one end credit image)

– Produces video with beginning, middle and end 

– At least one visual language or graphic style is used in two or more images

– At least 2 emotional states or moods can be identified
	– All the basic criteria identified in Level 2 are present

– Most of the basic criteria are used together and connected to the visual communication of the theme

– Mostly consistent use of digital tools, visual language(s) and graphic style(s) throughout video clearly conveys two emotional states and the transition or connection between them 

–Some inconsistencies or ineffective use of basic criteria is evident, but these do not significantly detract from the success of the whole
	– All basic criteria identified in Level 2 are present

– All basic criteria are used together and visually communication the theme

– Uniformly consistent use of all digital tools, visual language(s) and graphic style(s) throughout video clearly and compellingly conveys two emotional states and the transition or connection between them 

–In comparison to cohort, innovative elements or successful risks may be evident in video; other art knowledge or subject areas are successfully integrated into work

	Assessment and Reflection (Critical Analysis Question 2)                       SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:            

	– Critiques personal artworks as well as artwork of others using visual and verbal approaches.

– Reflects and expands the use of visual language throughout the artistic process.


	– Describes with limited effectiveness the emotional change(s) shown in the video

– Less than 3 artistic choices explained and/or the explanations given  lack clarity or are incomplete  
	– Adequately describes the emotional change(s) shown in the video

–3 artistic choices described using short, repetitive, or undetailed sentences; answers “what” but not necessarily “why” of each choice
	– Adequately describes the emotional change(s) shown in the video

–3 artistic choices described and explained using informative and detailed sentences; answers the “what” and “why” of each choice
	– Adequately describes the emotional change(s) shown in the video

–3 artistic choices described and explained in depth using informative and detailed sentences; answers the “what” and “why” of each choice

–Discusses the effect achieved by each choice and how it connects to the theme

	Connections (Critical Analysis Question 3)                                              SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	– Applies information from other disciplines to enhance the understanding and production of artworks.  

– Develops fluency in visual communication. 


	– Makes limited or no connections between process of developing Digital Story video and other subjects, art history, visual culture and personal interests or background

– Less than half of vocabulary and concepts employed are accurately used in written comments  
	– Makes at least 1-2 accurate connections between process of developing Digital Story video and other subjects, art history, visual culture and personal interests or background

– At least half of vocabulary and concepts employed are accurately used in written comments
	– Makes 3 or more connections between process of developing Digital Story video and other subjects, art history, visual culture and personal interests or background

– Most vocabulary and concepts employed are accurately used in written comments, with no more than 1 or 2 errors noted
	– Makes 3 or more connections between process of developing Digital Story video and other subjects, art history, visual culture and personal interests or background

– All vocabulary and concepts employed are accurately used in written comments


Level 1

Visual Language: Repeated visual motifs or group of visual elements that are used in conjunction with each other in an organized manner; in general, the parameters guiding how and when these visual elements are applied can be described. 

Graphic Style (or Artistic Convention): Recognized historical or contemporary style in either the visual design field or the fine arts

6

